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The Center for Vocaticnal and Tecknical Education has
been estzblished as an independeat unit cn The fhio State
University campus wiith a grant frenm the Divisien of
Cenmprehensive and Vocaticaal Educaticn Research, U. S. .
Office of Educaticn. It ssrves a catalvtic roie in R
establishing coasortia to focus on relevant prebienms in >
vocationa? and techniczi education. Tie Center is
cenprehensive inm its commitment and respoensibility,
nuitidiscipiimary in its approach, and Interinstitationa:
in its program.

The mazjor objectives of The Ceater foilci:

1. 7o provide continuing reapprzisal of the
role and function of wecationzl and tech-
nical education ia cur derccratic society;

2. To stimuiate and streagihen state, regionzil,
and national programs of appiied research -
and developrent directed terxard the soluticn
of pressing problems in vocaticnal and
techniczl education;

3. To encourzze the develiopnment of resesrch to
improve wvocatienal and techniczal education
in instizuilons of higher education and
other zppropriate setiings;

4. To conduct research studies directed toward
the developoent of new kncowledge and new
applicaticns of existing knowledge in
vocationzl znd technical education;

5. To upgrade vocational education icadership
{state :zupervisors, teacher educators,
Tesearc: specialists, and others) through
an advenced study aand inservice educaticn
PIOgTarn:;

' e e

6. To provide z naticnal information retrieval,
storage, and disssminasiion systen for
vocational and techmical education 1linked
with the Educational ZResourcss Infosrmation
Center iocated in the U. S. Office of
Education.
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TenTutxy Stare Divisions of Yocaticnal chchiaca ¥ho sexved as pilot statss
during the imitial stages of the systom®s develcorment. ﬁc”ncuzeﬁgcneng is
due Rlbert E, Jochen, forxrrerly stzte dirscior of vccaticnal efucation in
HNew Jersew, ond merbers of the 2dvisory ceowittee ooneinied by the Zlaticnal
Associzticr of State Directors of Yocational Eéucatzﬁn for their valuzbis
insights and coptributicns to the systen's desicn. Eecocniticn is due
Rickard Dieffendexfer, proiect associate; B. B. Lrcoer and MNarx Fulcesex,
research associates; O. J. Byzrside, ﬁ?a sexvedc botd as a Tecnsultont ond
research asscciate, and other Center siz2ff for their worx on this project.
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¥e actively solicii the suagzestions and comments of states, based con
their experiences, directed foward the faturs ;zn.u=umbst ond :efﬁ"ﬂﬂrﬂ‘
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The central purpcsc of this project is io dovelen an ﬂVkluﬁbacﬂ systom
by which state wocaticnal educaticn agencies may aszess oari ﬂzc¢’ tne
effectiveness of their program ¢fiorts. The system 2iso is & designe d to
Gevelcy the information reguired fox 9*09*&::mtic decision naxing wiin dn-
regarﬁ For maticnai and staiec interests, student kenefils, znd mangowe
reguirements.

The project itean included Center stafi
each of three cocoreraiing states. The Center projoct siaff tad primary
responsibility for systen develcpment. State svaluation specialisis assisted
Cen;ez rxcject staff in systen 2 evclcs nt and were fesnops=nle for
ccordinating fieid iests of the systen's ccmponents in their respective
states. Several advisccy cormittees, individuals I&SIESG“tlng roapy discipliaes
borh within and ouiside of a2dugcaticn, and specialists frxcm Tha Center were

invoived repeatediy in the project and provided guidance and assistanco.

and an evaluation specialist fronm
£ 3=

The project staff zirst designed a general sysien Iorx seif-initiated,

continuous evaluation ofi state DrOgrams. Then, a set 6I vocational =23ucatiow
progrzm objectives was formulatec with the censultation and assistance of
state dlrectors and other professicnals. State vocational education progr -
goals reguired by the ObJECLlVQS wexa developed and the data neeced to measurs
achieverent of each program goal ware identifizd. Procedures and materials
needed by state staifs o effect the evaluaticn were prepared and a tryout
of the system was conducted in the vocational educatisn agencies cf the three
cocoperating states.

Pesulis frocn the field tests were us=ed tu revise progran geals and
data-collection instruments. Hew instrumenis wexe devised to collect data
from local schoels and ifrcm ctiher agencies, and the developmeni of data

rocessing procedures was Legun.

The revised systen is being ficid tested and the final evalua
system will be CCADlELEd in Bece»&er of 196%. “The system then wil
availzble tc a wide audience of potential users.

£ion
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[HTRODUCTIOH

This report provides preliminary imaformatiocn about a model system unger
Gevelopment that will enablie states *o plan, mcnitor, evaliuaie and redirect
their programs in wocational education. This interim model is offered beiore
completion of the major prceject from which the model is derivec {The
Sevelopment of a Model to Evaluate State Programs of Vocativnal Educaticn)
so the methods and instruments developed in the course of the project may
be availzble in time for considsration by state stafis wno must prepare
detaiied plans and evaluaticn systems in rxesponse to federal requirements.
Ad@itional tryouts, analyses and revisicns aye scheduled for the system
described here, but the results which are presented provide the basis Zor
effective evaluation nsing principles, procedurss and instruments which
have survived prelimirary, but rijoxous, triai.

The first section of the report identifies major operational i
characteristics of the system, explains the rejecticn of two evaluation i
methodoiogies in common use, summarizes important points oi system development
sirategy, and gives an overview Of project sperating methods and arrangsnpenis. !
Subsequent sections describe the design «f the system, its impitial £ield
testing,; ite revision as a result of it=sting, anéd the development of machine
data processing prccedures. 2An illustration of the use of the dat# system
for program evaluaticn also is givemn.

OPERATIGNAL CHARACTERISTICS OF THE DESIRED S5YSTEH

The counsel of potential users of the model system and appropriate
others was that an opiimum system weuld satisfy state operating needs and
be designed for use in the administrative mainstrzam as a management tool.
That is the intended role for this system. It is designed to provide
inforination esserntial for planning and for redirecting the procgyrammatic
efforts of state vocational =ducation agencies. It will proviée decision
makers with informaticn essentizl tc the development of annual and iong-
range pregram plans. The evaluation system also is designeéd top provide
instruments and procedurss for ewaluating pregram effectiveness in ways
responsive tc the accountability requirements set by state vocational
education governing boards, state legislatures, and the public. In
developing the evaluation system, copsideration w3s given o the impoxrtance
of periodic evaluation of vocaticnal education called for at the naticnal
level by the 1968 Amendments to the Vocational Education Act of 1963, and
to the reporting reguirements of the U. S. Ofifice of Education. Thus, a
state evaluation system is being developed to collect, intexpret and make
readily avaiiable a body of information which is useful %o a variety of
agencies and to the public.

\»t
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EVALUATION METHOLS §i¢ £9:M0I1 USE

Tha evaluation systen described in this report was develcped after
cereful comnsidexation of metheds in corzonm use revealed that none of the
existing methods covld supply data with the characteristics judged essential
for effective pregram pvaluation in the curzent operating situation of the
states. Two of the majer methogs considered and rejocted were:

Traditional process evaluation. %he evalvation methodology which has
been used rosi by state agencies is a tyee cf process cvsiuation where
organizational sturctures, educztional processes, eguipment, and facilities
are judgeZf against pre-set siandards. <This methodelogy does not refor to
program outcomes. Assessments of program adeguacy are detexmined throuch
judgmental proceduxes and the opinion ratings of experts. This type of
evaiuaticon has Zeen used extensively for many purposes including thoe
allocation of stale rescuzces to local programs and the develcpmont of
pbudget reguestse o the iegislatures.

fithough it is clear that the evaluation of program eXficizncy is an
essential part of the assessment of a state program, it alss is true that
the vaiuv2 ard efficiency of a2 program can be determined only with respect
fc an cutcome. Thus, a program which is efficient foxr objective A may be
inefficient for objective B. 2 facility, 2 teaching =taff, or a budget is
roropriate, adequate, or efficieni only with resgect to some goal;
consequentiy, evaluations of the precesses af efucation are importani, but
they are meaningful only after it is known whother the programs served
their intended purposes.

-
-

This point is being emphasized strongiy in the political and lecisiative
arsnas. NHot only is the Federal legisiatiop wyitten to emphasize educational
outcomes for specifisd groups of students, but sducation now £finds itssif
having to compete at all governmental lewvels with other agsncies and insti-
tutions for limited human and economic resotcces. Decisions by policy-
wzking bodies regarding resource aliocations are being made with increasing
frequency on evidence of program effectiveness, relevance to social and
economic conditicns, and the degres to which programs refiect community,
stats, and federal interests and concerns. In suck an environmeni, the type
of process evaluation which has be2en traditional in vocational educazzicn
fails tc provide the evidence reguired by policy-making bedies and musi ke
replaced by a more effective evaluation methodology if a proper case is to
be made for support.

The type of prcocess evaluation which has peen traditicnal alsc has
certain practiczl and methodological difficuities. These methods require
extensive local school wisitations in order to secure evaluation data about
pregrams, equipment and facilities. Such visitations require large numbers
of manhours and pexscnnel so that it is both difficult and expensive for
any state to conduct freguent eyvzluations. 2As conducted, many such evalua-
ticns include insufficient attention to reasonable standards for validity
and reiliability of their instruments, to inter-evaluator reliability, and
to sampling procedurss.

All-inclusive data banks. Ancther approach to evaluation of vocational
programs has enjoyed popularity during the past decade. 1In this approach,
data are collected and stored which appear to have logical relevance %o
decision-making requirements. No systematic attemp: is made fc define data




needs in advance by reference to specific srograrx planning ox accountability
reguirenents. Instead, cata ar¢ sccumulated in great variety with the
expectation that any data neeced later prcbably wili be available in ERe

bank.

This approach to providing decision-maxing iniormation o program
planners can be markediy inefficient. ztot only does it reguire cellecticen,
processing and storage cf data which, in iarge part, is no% used, but the
Jata bark very likely wiil reguire freguent adéiticns to meet new, unantici-
pated questions. The costs, delays in pianning cperations, disxuption of
~ormal azctivities at data sources, complication of data processing routincs,

and uncertainty of resuits which can resulr from Irxecuent additions or changes

in data reguirements suggest that a more efficient methodoliogy should be
employed if at all pessible.

SYSTEHM DESIGN STRATEGY

An evaluation methodology capable of delivering the operational
charactsristics considercd essentizl in the curxent situation of state
vocational edication planners apparcntly must begin with a systems approach
to precgram plannirg. This would reguire thac: 1) the &valuation problem
be defined in terms of ihe purposes and expected outcomes cf prograns;: 2)
ar informatiorn (measurement) system de formulated te provide the particular
data reguired for evaluative decisions about program cutcomes; 3) feedback
mechanisms be provided to permit monitoring of the effectiveness and
efficiency of the information system in providing significant data for
decision making; 4) an interpretive system be forzulated by which information
is analyzeé and presented to dacision maxers in a format whichk facilitates
3ecision making; and 5) since the evaluaticn systen is only onc part of a
total program-planning sysiem, the evaination System be czoable of articulz-
tion with other components {PPBS, for exawple) of a larger program-planning
systen.

PROJECT ARRANGEMENTS AND OPERATING METHODS

A high level of invclvement was solicited from various agencies, groups
and individuals, most cf whom were external to The Center. This was done to
assure the deveiopment of realistic evaluative instruments, to awvoid
duplication of efferts, and to maximize yield through an interdisciplinaxy
approach tc the toial problem.

Cooperative agreements were established between The Center and the
sitates of Colorado, Kentucky and lNew Jersey whereby each director of
vocational education identified a full-time evaluation specizlist who wWas
jointly employed by the state and The Center. These specialists werxe
Zyailable in their states and for workshops at The Center to assist in the
development of the conceptual framework, the instrumentation and procedures,
and to act as liaison with state staffs during fieid-testing within theix
states. Their participation in the project helped assure that the
developing model reflected realistic, immediate and long-term evaluation

requirements of the states,

From ¥ay of 1967 through June of 1958, regular workshops werc scheduled
at The Center for state evaluation specialists to meet with The Centex
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project staff. At these workshops, the state evaluation specialists
reviewed the mzterials being developed at ¥%e Center. They assisted with
the continuous process of reforxulating and refini ng the ccnceptual scheme,
tic data system clements, and the evaluaticn instromants ard procedures.
Since July cf 1362, The Ceater project stasf has been Sevoted to complaticn
of developmental actiwvities reguired to finalize tho svstem. Evalvation
specialists have continued to react to developed products and to cocrdirzate
field-test activitiss within their respective states.

Three advisory committees reviewed droject pilans, evaluation materials
and procedures, and suggested aiternatiwe conceptuai approackes. These
comnittees were: an advisory committec of state directors of vocational
education, selected by the Haticnal Associaticn of State Dirsctors ; a
comnittee consisting of recognized authoritiss in the wocational education
profession with exprrtise in such arcas as acdrinistration, supervision,
teacher aducation and zesearch; and a trird committee compesed of Center
specialists. The members of the advisory committees are listed in Appeniix
A.

= P i

Inputs aiso were sought from other sxpert scurces exccrnel to The
Center, including the staff of the United States Dffice of Eduration and
the staff of other wocational educaticn research and development centers.
The report and xrecommendztions of the Hatrional Advisory Ceuncil on Vocational
Education wers rsviewed and the svaluation model's data system was desicnad
to inciude information needed from the states for natiocnal evajuation o

ocational ecducation.




PHASE - SYSTEN DESIGH /0D IHITIRL FIELD TESTIRG

During ke first phase of the prefect (Exzy 1967 to lovonbex i932) .,
major project activitics were:

1. conceptuxlization of a medel systom;

2. formaulation of chiectives for state wvorcaticnal cUtcaticm Drogris
and the identificaticor of cuantitative program ¢o3i Statements
which are used e sssess achipvement of the program chjectives:

3. specification of Zzta needed to measure the extent o whHich progrim
goais are xeaiized:

4. develogwent of procedures for usinmg evaluation resuits to dovelop
znnual and long-range rrozram pians; and

S. fizld testing of the system in the coopprating states.

CONCEFTUAL SCHEME DEVELOPMENT

#he first step in conceptuzlizing the evaluatiocn systen was tc dafine
the prrposes for which the system worid be used Dy state piogram planners.
Three major uses were identified. The systenm would be used to provide
inforration of assistance to states in: 1) redixecting programmatic =fforts;
2) planning annual and long-range prograns; and 3} meusting accountability
regaiyements.

The noxt step was to organize a system o accomplish these purpeses
within a state vocational sducation setting. Review of sxisting method-
ological approackes to program evzluation conwvinced the projoct staff that,
in ordexr to serve the above purposes, an evaluation system wouid have Lo be
developed which would be compatible with a systems approach to program
planning. 7Thus, the project staff undertock the formulaticn of a conceptuai
scheme which would contain problem—defining slements such 25 chjectives and
goals, probiem-solving =lements including the means oy which slternative
strategies could be eycived for accomplishing gcals, apd an evaluation
methodology required to measurc the effectivensss of zfforts to achieve

specific program goals.

USING EVALUATION RESULTS FOR PROGRAM PLANNING

Figure 1 shows the seguence of majsr steps reygdirad in the zvaluatica-
prcgram planning cycle. & state using the model will have availakle 2 set
of program objectives and goal statements {step 1), a data system with
computer programs and procedures {step Z), and ecvaluation Insixumenis and
data flow procedures (step 2j. These first thrce steps have been deveioped
by The Center project staff. The state would review ihc program objoct ives

LY
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ad goal statements for the zurpose of selecting trose it found useful for
its meeds.  In csing €0 nodel for the first time, the state has the option
of xssigning specific goals in gaantitative terms $0 each geal statement
(step 4) or mct assignizg specific goals and vsing evalaction results to
establish 2 bese line for future goal projections.

Evaiuative Infonmaticn wonild tien e coliected (step 5) and the data
anaivzed in terms of goxl accomplisiments (step €). Feasons for discrepancies
betueen projected and actusl goai accomplishments would then dr assested
i. e., failure to initiate planned strategies, cnforseen cistaciles
{steh 75. Steps 5, &, and 7 make uwp the specific ecvzluation phase of the

tot2l system.

Program planning activities begin with the redefining and redevelopment
of znew information reguirements (step 3). This is followed 2y a reformulation
of new data reguirements, if necessaxy (step 5). A series of additional
program planning Jctivities (steps 10-14) are then carried out by appropriate
state staff culminating in tke selection of strategies (step 15) designed to
acconpiish the nawiy formulated annual and long-range goals of the state
vocational agency.

Following these program planning actiwvities t» various selected
strategies for achieving the new goals are inplemented {step 16). After a
time span, cvaluation procecdures (steps 5, 6 and 7) are again carried out
and the program planning procedures are recyvcled.

Thir system and its procedures respond to three requisites. First,
it was requireZ that the evaluation system be designed for self-initiated
evaluat.un which would contribute to decision making involwed in state-levei
progras planning. Second, the system was to relate program cutcomes and
specific program goals as & logical basis for planning and replanning
activities and programs. Third, the evaluation system was required toc be

a continually operative mechanism in order that program plans might be
adjusted wheneves required by changes in the field situation.

FARMULATION OF PROGRAM OEJECTIVES AND GCALS

The evaluation plan requires first that a set of objactives be
formulated which define the programmatic thrusts of the state agency. Then,
for cach objective, a2 set of specific, gquantitative goals must be stated,
suchi that achicvement of the goals constitutes achievexment of the cbjective.
Progran objectives and gozls must be formulated so as to support the progranm
decision requirements of the state agency.

The evaluation model allows for the development of program cbiectives,
goals and data requirements independently by each state. liowever, in order
to test the usefulness of the evaluation system and to provide stzates with
a workable starting point, a complete set of program objectives, goal
statomonts and data requirements were develeped by the project. Objectives

and goal statements arc listed in Appendix B and samples of the forms for
data coliection are shown in Appendix C.

As program objectives were develsped, they were reviewed periodically

by the advisory committee of Center specialists, the external advisory
committeces, and the state evaluation specialists. Recommendations of these
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groces were infloential in formalating $iz srelirizssy nrogram (Lfocticves
which then were sent (Gotcher 1967) for roview to all state dixpotcors of
vocaticnal elucaticn and to Zead state superviscrs of vocaticmal adocaticn.
In Jazuary of 1562, the returns frxrom this naticnal survey werd conpiled
and a finad sot of four progran cdidctives was prodoced ¥hich ein 2o
2ccented Ty oy states.

A set of goal statencnts then was formulsted for pach procrsnm ciLioctive.
These guantitative statements were desicrned to permit measursment of e
extent to shich: 2) tarcet popolaticrns of concern to vocaticnal ccooitors
are Leing sexrved; b) iocal schopls assure progran gu2lity] ©F wItgraws 2o
accessibie to students; and d) state voeaticnal fdicaticn 2gpncics use
student characteristic and f213ow-p Cota in theix placning. For iligstra-
tior, considor objective three (Rppendix 2), “Fo provide incrcoased
acopssidbility to prograrxs of wocational sdication to meet the meeds of tXese
to be sexrved.™ As stated, the shiesctise is 3 summary of miny specific goals.
If we want tc fzcide whetlier thc cdbjective has Leen mel, & must Oxxmind
numerocs specific facts. The goal statemowts listed for chjectise three are
the specific facts judged essentisi to a <ecision about achievement of the
objective. ‘Thus, zuung other fazfs, it is important o know {Goal D) Zow
many students failcd to compiete a “ocational program Lecause of transpor-
tation difficulty or because tney coinid not meet instructional and yxeiated
costs {Goal C). Once a staie has detormined iks starting sitvation with
respert to each goal rxslzted o an cdjective, ik c3n Set targets fox the
next pericd and assess improvements objectively.

FERMUL ATI100 OF DATA REQLIREMENTS

In this model, data reguircments were derived systematically from
evaluztion purposes, program cbjectives and progran goals. In developing
the data set, careful attention was directed toward selectiang the minimunm
number Of data slements which would assess the £xtent to which program
goals were accomplished. “he program goal statements reguirxed the formula-
tion and organization of a data set which would provide guantitative
indicators of target populztior needs and training outcomes, school and
comxunity characteristics, and vocational educatinn programs and processes.

Siate-level program planners reguire evaluation yesults to pian and
redirect agency activities and to selectively allocate persoanel and the
financial rasources raquired to accomplish these activities. Therefore,
the data set was organized in ways which would have the greatest uscfulness
for these management operations. 7o accomplish these aims, the data systen
was organized to provide information which coulé be analyzed by program
sectors (public, private), program levels, progzam areas and where 2pplicable,
by facility types, counties, educational planning distxicts, studant e and
grade level. The term “educational pianning district™ as used hecz referxs
to regions within a st=ts having common economic, Social and poprulation
characteristics susli that they warrant sepzrate attention in program plarning.
A state using #ins evaluation system would determine its own educational

planning disiricts.

As the uara set evolved, it was reccgnized that data inputs to the
system wculd have to be obtained from a variety of sources. %Thesc sources
would include schools, students, and state and local non-school agencies.
As a result of the potential complexities involved in cobtaining data, three
additional efficiency factors received attention durin~ the prccess of
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forazlating the data set. These factors were Ste time frare recuired for
collecting cata, the costs to the state agency <f carrying cut data collecticn

procecures, and perscmnel recuired *o wanage the cata collections.

FIELD FEST PRCIETDLRES

After the conceptual scheme was developed 2nd the projeoct staff had
formulated a preliminary data set, figld tests of the materials were conducted
in coopsrating states in the Spring of 1968. Center prcject stuff visited
each state regularly to ctserve the systex in trial, %o consul:t with state
personnel on problems and to-

1. evaluate the relevance of the Formulatesd program dSdHjectives,
Program goai:s and data set for state Freorar-planning purposes:

2. identify the states®' procedures for cbtaining and reporting data
regquired vy the svstem: ard

3. conduct a simulated tast of the prograr planning procedires.

These initial field-test activities were carriec oui within the state
agency in cooperation with othexr state-level governrentai agencies. It was
considered premature tc invoive local schools in the evaluation nrocedures
at that time. Field testing at the staie level was considered to De necessary
befocre the evaiuation systex was expanded and tested state-wide.

FIELD TEST RESULTS

Relevance of system components for ingrm ianning. TFrofessional staff
in the cooperating states criti ¥ evaluated the program cobjectives, goal

3taltements and the data set for relevance to their own Program-pianning needs.
ThEse system components went trrough a series of revisions by the r<oject
staff ard reevaluations by the state staffs during the field tests. Even

SO a nuxber of additioral changes in the program goal statements and the

dats stilli were requirec at the end of field test before the systea would
have maximai effectiveness for program planning. '

Information flow procedures required for the System. A study was made
of the extent to which %:!ata already on file in the state vocational agencies
and in cther sZate-level agencies could be used to meet the evaluation
systen®s data requirements. 1In many instances, data collected and organized
0 meet federal and state vocational reporting requirements could not be
used efficiently or reorganized to meet the requirements of the data system.
Much of the infcrmation about target populations which was requested fro=
other state agencies was unavailable. In a2dition, many of these state-level
agencies pointed out that either they reguired greater lead-time %o organize
existing datz which was regquested by the state vocational agency, or, in some
iz tances, that the data simply were unavailable.

These field-test experiences made it ciear that an information system
would have to be Jeveloped and that new instruments were required to collect
essential data from iocal school sources. The new instruments would need
to be articulated with federal ard state reporting requirements, designed
to collect data within an acceptable time-frame, and meet technical standards
essential for reliability of measurement.
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Simulating the ram planning proceZures. As noted above, ufficient
evaluation data could not ©¢ collected or organized firom cxisting sources to
permit a realistic field-test of srogrzz-planning procedures. Hoxever, scate
staffs in the cooperatirg states rrovided critical evaluations of tZe
suggested aporoach to prograx-pianning preooedures. The xreactions cotained
were considerec favorable.

Additionzi benefits from field-testing. Project staff involvement with
state Su-eIvisors provided many insichts useful for increasing the pfficiency
of *he model. Also, state personnel became more aware of implications and
benefits cf the evaiuation systex for their sexrvice areas cr unit operaticns.
Channels of communicztion were sither established or broadened betveen the
program-planning ard evaluation personnel in the state vocational education
agency and their counterparts in other state Ggencies who were asked to
supply data for the evaluaticn.

13




PHASE il: FEVISIDN GF TIE BVALUATICH SYSTEN

Field testing of the ewvaluatior mocdel provided the reality checxk
needed for improving the model's effectivencss and sfficiency. 2After the
results of the field-tests were assessed, the following objectives were sct
for the second and £inal phase cf modei development:

1. a data system compatibile with state and naticnal needs:

2. data processing programs and procedures for use with the data
system; and

3. fiell testing and wvalidation of the total rocdel in 2 nunber of
participating states to assure that the final system is effective
and efficient in terms of its purposes.

FORMULATING THE REVISED DATA SYSTEM

Prograa goal statements and the existing data set were reexamined and
revised in light of field test results, evaluation nceds cailed for in the
1968 zmendments to the National Vccational Education Act, and U. S. Office
cf Education requests for state evaluation data. The resulting data set
has been incorporated in seven data-collection instruments. Appendix C
displays the face sheet of each of the six instruments used tc collect data
from loczl sources. Four of the six instruments are designed for completion
by i1ocal school administrators and vocational teachers. Together, these
four instruments {UF-1, DF-2, DF-3, DF-6) provide information about vocational
program characteristics, schools and communities. Two {D7-4, DF-5) of the
six instruments provide data abcut individual studeunts and formex students.
The six instruments are Zdescribed below.

A Vocational Program Status Form (DF-1l) is d2signed to identify the
location of vocational education programs wichin the state. Information is
collected adout reimbursed and non-reimbursed vocational programs. This
form is completed once at the beginning of each schocl yzar by a school
administrator or his designee. Private trade and business schools are
requested to respond to selected items from thic data form.

A School Information Inventory (DF-2) is designed to secure information
about school and community characteristics and local vocational education
program planning activities. It is completed once at the beginning of =2ach
school vear by a school administrator or his designee.

A Specific Program Information Data Form for Secondary and Post-
Secondary Instructional Programs (DF-3) is designed to secure vocational
education prcgram information for ali vocational programs at the secondary
and post-secondary levels. This form is completed once at the beginning
of each schocl year for every instructional program which is offered.
Additional DpP-3 forms are forwarded to the state office during a given school
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year whenever: 1) a new instructional program is started or 2) a new section
of an already existing instructioral program is offerad at a anew level (e.g.,
an existing instructional program at the satondary level is now aiso offercd
at the post-secondary level). The DF-3 is completed by an administrator or
2 vocational teacher.

A Specific Program Information Data Form for Adult Instructional
Programs (DF-6) is designed tc secure information about adult instructioral
progran characteristics. This form is c¢ompleted cnce a year for each adult-
level instructiocinal program which is offered. Additional DF-6's are
forwarded to the state office whenever a new instructional program is
staried or whenever an existing adult instructiconal progam is recycled.
This data form is cormpleted by a vocational 2é:ministrator or vocational
teacher.

A data form in two parts is used to szcuzrt student characteristic data,
provide continuous monitoring of student staius, and serve as a basis for
selecting student samples for follow-us studizs.

The two parts of the fcrm are labeled [izdent Information Card (DF-43)
and Vocational Student Status Report (DF-3&j. All students onrclled in
vocational programs and having a vocaticnai cbiective are expected to
ccmplete form DF-4A. Complited forms are sent *p the state agency. For
each returned DF-42, a DF-4B is prepared which ¢zmiains printed information
to identify the <student, school and program. These forms are returned %o
the instructor responsible for the vocational pregram. It is then his
responsibility to return the DF-4B to the state agency sither at the erd of
the school year or whenever there is a change in the enrollment status for
any student. In states having very large vocational enroliments, the use
of the Vocational Student Status Repsrt can be handled on a sampling basis.

Experience of states using similar forms indicates that students can
be expected to complete a D¥-4A in 20 minutes or less. During the first
year of operation, additional class time will be required to orient students
to the purposes of the form and to assist students in cobtaining sccial
security numbers.

The Follow-up Survey of Former Vocational Students (DF-5) is designed
to secure information from persons who completed their vocational instruction
or terminated a program prior to conpleting program requirements. The
student follow-up procedures are initiated by the state agency rather than
by local schcol districts. The model permits the state agency to conduct
comprehensive, long-term, follow-up studies of program terminees for state
program-planning purposes.

A seventh instrument, State Division of Vocational Education Evaluation
and Planning Data (DF-7), is designed to provide infsrmation principally
about target population characteristics and training needs. The data called
for ir this instrument are compiled by state agency program planning and
evaluation personnel. The data are secured from other state agencies.

The instruments are being pilot tested to icentify any semantic
problems in the items and to determine the time required by school personnel
to complete the various data forms. Those local persornel who have been
involved in reacting to the revised insiruments to date have indicated that,
in most instances, they find instrument length and the time required for
their completion to be quite reasonable. Their specific reactions were
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used by the project staff to minimize the numker of items 2and te revise
wWwording whers nL=CeSSary.

In developing the seven data csllection instruments, carcful attenticn
¥as paid to the information flow requirsmenis of tne system. Figure 2
depicts this information flow network. It wiil be noted that svaluative
Gata flows from local school sources te the state vocational agency and

facx again.

The project stzff de*ieves quite strongly that increased data
reliasility car be cktainzd by providing local personnel with a feedback
of evaluation resulis of interest and concerin to thea. <Thercfore, local
school admiaistrators who have reviewed the instruments were asked to )
indicate the types of fecdback that they would consider imporrant for their
planning needs and provision has been made for appropriate reporting to
them.

MATHINE PROCESS ING #ROCEDURES

The data collection instruments are designod for machine processing
and data analyses. The use of machine processing will perrmit analyses cf
tihie relationships bitween studenis' characteristics, program srocesses,
and outcome indices. It also will permit rapid retrieval sof Znformation
for use by program planrers and various brsakdowns of data which would be
¢f concern tc state and iocal levzl program planners.

The present organization of data calls for all program and student
information regui.red by the data system be coliected at the local school
level. These datx ther are summed by program and prograr area for all
scnools within a county. County tabuiations are summed into educaticnal
planning district totals. Educational planning district totals are summed
in turn to proviZe the tctal state data picture.

Printouts of appropriate data will be provided to lecal schools
involved in the state evaluation effort. These printcuts will contsin
school totals, county totals, and education planning district totals for
the county and district within which each school is located.

ILLUSTRATING THE USE OF THE DATA SYSTEM

Program Obicitive One, goal statements M and N (Figure 3) are concerned
with the numbers of ecosomicaliy disadvantaged persons who are enrolled in
vocaticnal programs.

Having set specific gcals fer tt- statements, the state agency wishes
to know if it has achieved its aims. - ormation to answer the question is
cbtained from the use of the Student Information Card (Figure 4) items
12 and 13.

18




FIGURE 3

Ehizctive Or2

To provide wocaticnsl educatica Yo woush 328 2dults w»0 will be entering

the 1a3or force 238 to thoze whp sEek To spgradfe Teeir cocupstional
conpatencies or learn zexv skiils.

GRALS

i

. Fersons whose hourly wiges for foll-%ime erp loymeat
e 27 s2r2 L2low the faderzi minimunm wige standard are enrol lad
2 wvocstionei progra2ms fo increasz fheir beurly BRErOings.

¥

LI v e

"

—— —

N ¥ persons receiving pudblic 533izFance Ire 2arollad
in vocational programs.

FIGURE %

DF4 A £0“llll!1ﬂﬂﬂ!lrll!ﬂHHHNHOI — — L
mmmmssmuahmgwmmwmmmmma
ogual apportuiaty for 3l grevps.

This informstion netd nsl be uppZed by you H yhu €0 nil wish 8o provide it 1 comsudier myseif %0 be-

{3 American 'ndiaa 7 Orientai T Waile
3 Black I Poente Ricen L3 Other [specsly) . —
173 Mexican Amerscon 11 Spanith American et > e e ———

— e 3

7 _FGR ABULT AR POST-SECONGARY PROCRAM ENRGILEES OMLY e

3L Wit wxs your sapleyment status juil hefore 3iating this | aifmmmsmwmmnﬁsm&ig
VICHMiond! irxicng projyaa fceck esly ene) ; pragram, did yoi: receive pulblic assistance? TjYes M
73 1 nas enployed fall time (30 or mere hours per with) T -

] ﬂ!imwemmdu&ewmmaﬁm&g
3 1wz 2eapisryed part time fiess Hsin 30 hours per weed) Froprimn, nHi w3 Tt wege o hour yiu received?
[} | nes wnemploged

5 Pl <o Sess per hour
\ [ ¥180 or mcre Der hour )

By tabulating the dazta in the manner already described, the vocatiocnal
division can determine the extent to which it has achieved its present goal
of providing wocational education tc these specific target populations.

Other information obtained from the evaluation irstruments will permit

the state agencv to determine whether training took place in regional areas
of concern, e.g., specific educaticnal planning districts, identified
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economically depressed areas. The stasp:= outlined in Figqure 1, the
Evaluztion-Program Planning Cycle would then be initiated; new annual
and 1cng term program goals developed; strategies for their attainment
implesented:; and the evaluation process recycled.

fuppose, as an cutcome of training, the statz agency is coacerned with
the e~fectiveness of vocational educztion in increasing the economic well-
being of economically disadvantaged persons; economically disadvantaged in
the sense of either being welfare receipients or having been previously
employed at a wage rate below the federal minimum wage standard. Our next
step would be to conduct a follow-up study of former students identified as
coming from these target populations. This would be accosplished through
the use of the Student Information Card described ahove. The Vocational
Student Status Report (Figure 5) permits breaking-down the total sample of
tkese identified former students into suligroups by program including those
who comgleted their training (item 1), those who terainsted their instricition
prior to completing program requirements (item 1), those who participated in
cut—->f-class vocational experiences (itea b), and those who received
specialized remedial instruction during their vocational training (item c).
Further, it can be determined if these economically disadvantaged
are alsc mesbers of minority groups. This information is gathered from the
Stulent Information Card (item 10).

FIGURE 5

YOCATIONAL STUDENT STATUS RTPORT
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The target populaticns would receive a Follow-up Survey of Former
Vocational Students (DF-5). Data about initial post-training earnings,
as well as current earnings cf those sampled, would be secured using items
7 and 10 (Figure §).

FIGURE £

DF-5 A FOLLOW-UP SURVEY OF FORMER VYOCATIONAL STUDENTS

ITEN 7
7. If you got a fuli-ticze job when you left this vocational
program: -

&. Nt w:s your job?

= = e ow

b. What dic you do? ___ i

- —

C. What was your begmning heurly wage on your first
full-ime job since leaving this vocatioal program?
[] Never had a full-time job

$1.59 or less per hour

%160 to $:.99 per hour

$2.05 1o $2.49 per hour

$2.5G to $2.99 per hour

$3.00 to $3.99 per hour

$4.00 or more ner hour




FIGURE % (ConT.)
OF-5 A FOLLOW-UP SURVEY OF FORMER YOCATICHAL STUDENTS

iTEM 19

30. If you are presently working-
2. What is your job?

R

b. What do you do? . —.

C. Wil wages are you presently eaming?

{;!&!wmkhgaummpnsunﬁmc
i 1313500 %ss prrSonr

$1.50 10 $1.99 par hour

$209 to $2£9 per hour

3230 t0 $299 ner hour

3300 to $395 per hour

3196 or more per hour

Other data from forms OF-3, DF-4A. DF-56, DF-4B, and DF-S also permit
analyses of relationships between specific programs, other student
characteristics and economic outcomes. The data system and the manner in
which data are orgarired in terms of local to state summatiocns permit a
determination of which vocational programs, by regions, werc mest success—
ful in providing the target populations with skills sshich lad to higher wace

earnings.

This illustration shows how the data system is used to measure specific
gcal outcomes and how it provides a base for more specialized studies to
measure program effectiveness. The main point which should not be over-
looked is the systematic manner in which the state agency proceeds in the
evaluation cycle; that is, it starts with objectives, derives goal statemerts
which explain how objectives are intended to be achieved, assigns specific
goals (outcomes) to be ackieved, measures the degree of success in attaining
goals, analyzes failures in qoal attainment, and systematically initiztes
program planning procedures to redirect state agency efforts in achieving
new annual and long-range goals.

FIELD TESTING AND VALIDATION GF THE SYSTEM

Present prcject plans call for field testing the revised instruments
and procedures in cooperating states beginning in July of 1969. Selected
cducational planning districts withirn each of the cooperating states will
be used for the initial field tests. Following a review of the initial
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findings, a final set of instruments and procedures will be prcduced by
September of 17269. The ccoperating states then will conduct 2 state-wice
test of the systenm's instrumentation and information flow procedures.
Data obtained firom the states will be transmitted to The Center forxr data
srocessing and analyses. A limited test of the prograr planning features
cf the model then will be initiated in cach of the cooperating states.

Following thi¢ final testing of the instruwents and procedares, in
Decenber of 1969, a final evaluaticn mocel will be produced at the Center
and the instrumentc and procedures for their use will be disseminated

potential users.
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APPENDIX A
ADYISCRY COMMITTEES

TONSULTANTS

ALip»e Z. Joeher, former Assistant Commissioner for Vocational Educaticn,
New Jersey
1. Fpleri Far-brpd, Professor, Agricultural Educaticn, The Ohio State

e e

University
D. 4. Byrzzide, Fxecutive Secretary, National Business Education Association,

Washington, D. C.

PILOT STATE EVALYATION SPECIALISTS

Josexk %. Zailey, Associate Director of Vocational Education, Colorado

Len Hergenrzies, Assistant Supervisor, Research, Colorado

L. ¢©. #Heloweiil, Teacher Trainer, Xentucky State Department of Education,
Kentucky

Charisgs Gidsow, Pirector of Program Planning and Evaluation, Kentacky

Cha»ies Heal, Director of Program Evaluation, Kentucky

Frank Pinkousizi, Director of Program Planning, ilew Jorsey

PROJECT ADVISORY COMMITTEE: NATIONAL ASSOCIATION OF STATE DIRECTORS OF
VOCATIONAL EDUCATION

Jd. Z. CTuilison, State Director, Arizona
Evnezt &. Xrzwaer, State Director, Washington
Joseph F. Yurphky, State Director, Connecticut
Byri Shoemoker, State Director, Okio

Cecii £. Stariey, State Director, Nebraska
Sam ¥X. Wiekx, State Director, Minnesota

7. b. Andewson, State Director, South Carolina
Pauil . iodgson, State Director, Delaware
Y¥iliiam . ILpomiz, State Director, Oregon
¥oiter Maowkiam, State Director, Massachusetts

PROJECT ADYISORY COMMITTEE: PROFESSIONALS IN VOCATIONAL EDUCATION

Alma Beriley, State Supervisor, Home Economics Education, South Carolina
Lara Zilackweil, Director, Home Economics Education, Cornell University,
New York
flarpld Zyram, Project Leader, Research and Development Program in
Vocational and Technical Educaticn, Michigan State University, Michigan
Josgph 2. Clary, Director, Research Coordinating UGnit, North Carolina
Alezene Cross, Director, Home Economics Education, University of Georgia,
Georgia
Thomas Olivo, Director Division of Industrial Education, State Department
of Education, New York
Jeryy Zeaulsier, Superintendent, Division of Employment Security, Department
of Lavor and Industry, New Jersey
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APPENDIX B

PROGRAN OBJECTIVES AKD CGOAL STATIMELTS

Lhicctive Uon

To provide votetionxl sdoceiion o youth ené 28uvits wuhe will is anfering
the 12lor fores ond 40 fThose »ho So0¥ ¥0 npgrads fheir otcupafional
compeiEnsies or learn npx <2illz,
_ R o
GDALE

# publiz secondgry sehonl youth 2re enrolisd in vocn-
fiecnzl progrens.

- ————— ———————— T — T —— N —— A  ——— A —— —— —— ———— ———— —— — — — ——— P —  — —  — ————

Z public secondary 2chool youth xidh physiczl or menfsi
= re goarelled in vocsTigasl orograms,

&
1
&
L

£ dissdventened public saconfary school youth ars
gnrolled in votaTionzl programs.

whe
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# pPErsons ar;nrolleﬁ in pOS
vocationzl programs.

# persons with physizal or meatal handiseps are
gnrciled in posi-secondary areparatory vocationzl grograms.

£ disadvantaged persons 2re enrollzed ian posi-secondery
preparatory vocational programs,

o ————— . —————————— A —— — — A —— - —— —— —— - — A i —— . ———. S ——— - -—

n adult preparatory vocational

#F persons arg earolled
programs.,

g persons are enrclied in adult supplementary voca-
i programs.

N A  —— ——— N — L — A —————— —————

2l or mental! handicaps are

F___ persons with p
ratory vocational procrams.

hvsi
enrolled in regular adult prep

&0

o
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# disadvantpged corsons are earclled in rejuler 24olf
reperstory votefivnal proaracs.

—v————-——————-———————.———————————--————-——--——-—————--—--_—.—————-——-———-——-

S parsons with physical or meatel headigeps are
earpiled in "spacial aseds™ wdulf wocoational programs.

i — ——— g —— — ——— i — - G N — . G G s G ———— e A G IS Gme ST S G —— ——— ———

Ny

disedvaniaqed persons 2re earolied in adel? Yepecizl
nupds™ vocafiorsl programu.

et

are or wore talox The faderai mininmum wage staadard arg eanrollad
in vocational programs fo increase Their hourly sarnings.

F persons whose hourly wages for full-time cop loyment

£ persony reéceiving pubiic ssisizace zre enrolled

-

in vocatTiongl programs.

Obijactive Twp

fo provide compreheansive curricela which rglate gensr2l 2nd vocdtioanl
education offsrings 76 The vocationdl objectives of studeats.

GOALS

# vocationa2l programs have Their vocptionp! ané
general educption siaffs jointly orgonmize Their offerings in
relation %o wocational program objectives.

- ———— v —— ——— —— — Y — " —— . A ————

& vocational programs heve indicatsd when 7h
plan o onzlyze Their curriculum to update The occupat¥
compatencies ThaT nsed to be Taught.

Z vocational programs us2 wriiien performance objec-
ed on an snzlysis of required occupationa! compefencies.

s e A - - —— - - ——— ———— -y ——————— —— —— —— — ——— —— — — - A > G S G o G S5 S
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# vocational programs provide students wivh consumer
sdycation as part of The Totel insiructionzi orogrem.




Pt jontive Thrss

v pfu»:ﬁ& InCradses scenssidil G profgrasms of voeocelionsl aducatien fo
i3 & o3& 3

mest Yhe aepeds of

. R
GUALS
F vocationei progrdmsz eareil stuldents with aducsticnsd

deficieacies which Couvid BCT 85 S2riQus BArriers o suctessiul
erogren Cconpletrien or job pglpcenent.

[ . . e S T > . o - — — - - — - —— — — — —— - — — — — . — — - —— — —— — ——— — - — —— o~ -

£ vyocetion2l progriami nake dvailable specialized cducs-
*ional iasftruciion To students with educafionai deficigncios
vhick covld 3ct 25 3rious dBarriers 0 suseagsici PrOGT .o
complation or job placement.

[ . —— S . — Y —— —— —— ——— — —— — —— — — — — — ———— —————— . ———— —— L —— ———————

ELI TIT rrev e oaa

Py—

F SfTudents whou did n0Y complete Their instruction gid
5C¢ beczuse of iaability To mpet iasirucfionsi snd rpizied cosis.

[ —— . — A — . ———— . — ————— ——— . ——— ———— —— —— — ——  — — ——— T ——— - ——— - ——

# students who 4id act conmpletes their iastrug¥ion dAid
15 so beczuse of unavailability ¢f frzosporiatioan.
; 4 new voc2ticna! progrems 3pproved to receive sizie
+H funds arc operational,
; 3 voceTional programs carell the poteatial number of
g students They <an a2scommodate.
¥ pubiic schoolis offer wocational pregrams during

both ¢ay and evening hours.
£ vocationa! programs operate 8t Tires other Than the
reguiar school ypar {(SepTemitar to May or June),

F pudlic zchocis offer vocptionasi group guidonce.

- — — ———————— ——— - ———— A ———— T ———— - ——— — -

L4 new vocaticnal programs are plaaned To become
Tional in argas indeatified 35 being economicaliy depressed.
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“ proevide guaiity iasfructivedl prugrens
iovns Gf poopls xLii® Ding re2iali

-l pr———————————
F
placenent
e - — - — ————— — — — L — —— Y —— . — — — ——
# voeptiongl @—ggrﬁﬁﬁ provide Czuperzlive wiri
LXSETIEREEs i0 sﬂvﬂgm?
PO T . S — — — — — — P S Ay S A D D AP e G D G P S . S A = S S S = — D D A d— — e = S S . S i G G Y — N Y . W S — ——
F woLETiongl progremg Provids zimulselsd wyrk
prperieeces in the Iasirgem 3817ing.
7 puedlic schopls oflgriag vo2pTionsd prograens hzwd $
genersl sevizoery commitiee for The voLatipas! pryyrims

F voraTinns! progremg H3vd n Blvizory comni IT@8.

L ——————————— -l e - ————— g— D S i S G . G = S N . — S A S A = —— D S = —— — — — A — S — ——— -
ES veLdTion2l srograng 2LTiveiv u3e 2o advisory
comuifiza in sveivatiag Their @pé?éﬁl&ﬁi.
4 voLHTisngi progeodn complefions b0 Swught fulli-fime

empioyment, found 3uE:h empigyment in The otzunsiion for which
Thay were Traincid.

S = S = N —— — — I L= ——— — — — —— — S — — ————— — —

# vocaTiona! pragree comgletions whg s0ught feull-fine
emp loymeat, faund such empisymand in on opeupation relatesd fo
that for whick They wers Traingd.

——

F vocRtional progrsm ferminses who did ant fon
program reguirecents and «sho sough?t fuil-Fime exmployment,
such gaploymeat in the ntcu;;?iea for which they ware trainzsg

‘&'ﬂ
un Y

# vocetionsi prograom Terminges who dicd no? compieis
program rzquirenents 2nd whe soucghi full-7ime smploymeat, {cuad
such cmploymen? ir 3n occug2tion related io thot for which Thay
werg baing reéingd.
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i T # vt ions! progrim cowpleficns 2pving BES =ioe IDhgn
wue fuli-firme itd soatiout fu B2 expluyed in 1he oocupeticn four
xhich ftgy were Irdined,

B s > Gt P S S W W = VI S W — Y — D S S S ——— Y — i s > e S — - P S e G = - — T S A A G P . P P — — — = G = T — O = ——— ———

% F _ ¥§?§§§§ﬂ?i progren corpletions havieg 22d more 1hen
ng Ipil-fime 03 Zontinoe To de exployed ¢ Bn oiCunaficn
relzted fw $Haf for which Ihey werp Irzinsd.

g & worstions! programs ws amorfizsticn schadsies for

211 m3jor §q igumeni,

L 3 public schoeiz whick have vorefional progrims olifer
zpcislized voceiionsl guidsnce servicaz 1o aoncelizge-2ound
siudentZ,

————— i — . . d—— — -— — —  —— — — —— — — —— T - ———— — — T — - S G S S W G S —— -
; 3" £ stafe cerZified guidance pErssnarl hzve speciel ¥oca-
5 rienzl fuidance preperafisa,
‘;% § ————— o . > > = > = > = S —— — e - ———— S S d— S S — AP s G G G S i S T e S Y = — s VI S = D d— S = = —
¢ W z vocational feacners hsve compieiad s%37% certifi-

: enfion recuirements or the insiructiconz] 3res in which Thzy

- Feach,
? SR St 4 ———— ——————— - ———————— . — ——— ———————————— e ————
i : - -
: 2 # wocationuil orograns hove indicxisd whan They osxt

‘. nisn to securr manpow2r information 35 & me3ns for 23TimeTing
potantisl smpiovmeat o;par?anITsQ, for program YErminges.

—— ——— v ’— ----------------------------------------------------------

F_____ wocstione! studenss icentifiad 235 having educatipezl
deficiencies which could act 3s serisus dberrigrs o swecessiul
progrém complafion or [0 piacemeat receive speciziized sduly-~
Fizazl 3ssistende.

[T

- — a— T ———— ——— —— . - o

¥ £ vocation2ai srogram zoenmpietions were sufficiently
satisficoe with the fraining They recpived they would recommend
the vocationsl progrénm o S¥hers

- -___-4---_-__-----____-------q-__--_-_-------_-—_--__-__-_-------__----___

i  F veestio-8! progrsm cempisfions have earclled for
séfitionni vuentionzl 2ducatiosn fo upgrade Their previozsly
Iparnsd vocational szxiils

¥ £ vocational program Termipsges who did aot complete
their program requirzsoents have since sarclied iz 3 vocatioazl
péucafion proagroam,

- S — — > — I . ————— . — G —— — — ———— ——— —— -~

imburszd vocationa! grograms prepars persons for
ying more thes the fgderai miainum wage.
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APPENDIX C

P S S prer s (IanS

TACE SHEETS OF EVALUATION SYSTEM CATA FORMS

Appendix T inciudes only the face sheets of the instruments used to :
collect data from local schocls. A revised version of these data forms is 3
being used for the final field test of %he system. 3
Data Forms by Title:

DF-1 Vocational Program Status Report ?

R XY

-2 General School Information Invertory

DF-3 Specific Program Jnformation Data for Secondary and Post-Secondary
Instructional Programs

DF-4A Student Information Card

el

4B Vocational Student Status Report

DF-5 A Follow-up Survey of Former Vocationai Students

DF-6 Specific Program Information Data for Adult Instructional Froarams

37 35
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Fcr Stz Use C2ly
DF2 GENERAL SCHOOL INFORKATION INYENTGRY EENRENEREEN

tame cf Schod? PerscnCerpetingThisFerm _

School District ) Peitfen . . . . Bate_. _

D e E———
— T — T -

Backgrouad Information 8 Dces the schocrl bave a formally stroctured occupa-
1. Does the schorl] corriculum require all sivdents to ticral infcrmaticn pregrem?
receive stme exposure to marketable skill training? D Yes
[ jYes [ Mo Speciiy {ypes cf strdents senved:
D Vocaticna! students enly
2 How many Lours per day is the schoo) in cperation? { | Allstudenis
Hours {1 Noprogram offered.
B . . ' Y. Does the schoo] provide job plecement services to
3. How many hovss per day are vocaticnal progremis ! vocaticnal grogram terminees?
cffered? Hours [ Yes
Indicate iypels) of placement services available
4. Does the school have a praciical aris program(s)? ! within the schocl:
i jYes t [ ] Cocperative program peiween schoel end
Check types of programs: : siaie employmeni senvice

D Vocaticnal teachers mzke referrals

o

E Industial arts

[ ] Generai business r Guidance Counselors

i | Cther {(specify)

{_1 Home economics (hememaking)

[ Other
. Mo placement services available.
(speciiv) [ ] Nopta °
[} Mo programs offered. . 10. Is prevocational instruction/crientation provided to

studeris in this school?
. . | Yes
Ancillary Services ’ Note type of program and type of enrollment:

> i i H ?
5. Does the school have 2 guidance program Type of Program

[J¥es [§No {1 As a specific course.

D Integrated inis (iner course work.

6. Does the scheol have a specialized vocationzl guid-
ance program icr nonceiiege-bound students?

[]Yes [ jNo

Type of Enrol!ment
Elemeniary studentis only (grades 8 and be-
below).

{ ] Secondary students (grades 9 2r.d above).

7. Totai number of guidance personnel. [ Both elementary and secondary students.

T e e o o e oy 0 SR g o4 o o D o

= H

a. How many are state certifed? Total Enroliment
b. How m:any of these state certified persons : f;':jiigf receive prevocational in-

have special vocational guidance prepara-
tion? (1] . { | Moprevccational instruction/crientation provided.

e e - o




DF3 SPECIFIC PROGRAM INFORMATION para| t1 i EEILITET
FCX SECONDARY AND POST-SECONDARY
INSTRUCTIONAL PRGGRAMS ERE §f 4
SRS P e TIle
(Feu fime Thaining Pregram)
Date : N
Scheclla o2 Perscn Filling Cut This Fornam - .

Schocl Gistric _ Pcsiticn S,

PIOTE. §f this trainin, 5 nct . wodiied b 2 regular o2 ool steation, en tha space atove to list the speciel Lrogrem!
pr.ject «tle 2rd the sprusCring eZency ass.ciaticn.

G iy pid TR N T~

ey

g -

instrecticnal Pregrem Title —

» - " *

N o ymaee 1y o, o Y

Vocaticnal Preg:am Area ] -
(T ot o LALEL, ore, #ome T ¢12)

— o - — ———— — — — — - - - = - —_— _———— i m—— e c——

1

1. Level ef training. {cteck one c~lv) - ls thic instructicnel progrem composed of a series nf
[} Secon”=1y (reguler m-schro. progrm; separate srecialized courses? Yes [ | No
7] Pust-Secandary (ave ~ e for full-ime trainir2) 4. How many cour-es must a stucent take {o complete
{7 Adult (avarleble icr part-time braining) this insir “fipnal program?

[+ Mixed fevei: ~cmbinaticn of the above) Sperify [ ? Courses

7. L st the inéwidu2i vecaticna! ~curses that compose
tnic instructiona. gprogram. I these courses are

-t T - -t m e seguenced listirgrder. _ _ _ __ __

Z Type of program: o _
[ 1 Reguiar vocational pregrem
{1 Spe-ial needs program ‘ o
Chec’. cne ¢r more items below to indicate per-
scns se.ed by tnis special grogram.
a. ] Hanliczpped: _ e ——— e

[ ] Physical .
[] scntally retarded 8. When is this instructwina. progrem ofiered?
"] ©anoticnal "] Day orisy
[ Other (sp=ciify) - e — [] Night only
b. [ ] Disadvaniaged: i_] Both day and night
3 i = i .
L S‘oc-!o-E‘,onomz- 5. Does this instructional prcgram cperate at times
[ Culivral otter thar during tne regular school year (Sepi-
{ ] Educational June)? i ]Yes [ {No

] Oher (specify) - .
If yes, which months: ] e

3. Is this an MDTA training program? | | Yes “ | No

4. This instructinal program is designed to train ner- 1G. What s the duration of time, by school years and
sons living in a: (chack one) months of instruction, reguired for a stucent to com-
[ ] Urban setting pleie this instructional program?
[1 Rural setting {_j Number of school years

{j Both urban and rural settings [ 1] Humber of actual months of instruction

e it T e

A




A

»
ey

=y T e

RS R Y R
\
]

/! DF4A _ _ STUDENT INFORMATION CARD B o )
RSN ESReEaaRE sk v & ReRnRulSl ulie i O 2 DATE
1 2 37 5 € 7 3 8§ D 31 2 13 €5 —— = = - -
T 25t Kawe Farct 204 202cie Initial G & e s
coDOODJ00000N0DNO00B0000 | =5 ey oyer
=I5 %7 12 19 2 71 22 23 I3 2 26 29 2B 29 3 31 = 3
Q.| fiumber anZ Streetl or Rura) Route o
31 377 [ inkslnls 1 .
sHSLWUURUHIHER 0o RO emecrsmon
=! City. Town, or Post Othice State favireviatec) ~  _ZoCoze C o R
- T o T i sthocl ersinact -
£ 14 Azee T 1] b 3. Sex: @ [ Fale 1] Femele —
1 <3__ 49 o . 3D_ _wm I amlethonsi poogram s -

S15253 5955 45575858

— — e

! 9. Wizt is your grade Ievel 3t this irme

6. Your sociai security number: T"L__G-[::}*' N A Secazdary B. Post.Seggndm
- ——— 97 Sh (availetie for full-time
_ b1k treining)
7. What is your maarnits! siakas? 9 r single 1] mamied z [ 1t S 3 istyear
e P 3712 § ™ 2Znd yecr
- . - ; 2 1] Special or Ungraded . &5 —
& Are you a student frcm 3 private school? © {dYes 11 io % ‘ C.7 E] Adult (part-tme
k 61 =1 i fraining) /
VOCATIONAL STUDENT STATUS REPORT )
DF4B D

READ INSTRUCTIONS ON THE REVERSE SIDE BEFORE CCMPLETING ANY ITEMS BELOW

CHECRK )JNLY ONE BOX PER ITEM

1. CURRENT STUDENRT STATLS:

{3 Completed the requirsments of this
program.

{J Still in school—in different wvoraticnal
pregien.

[ Stili in school—no longer in any
vocational program:.

[ Transferred to another school.

7] Terminated schooling before completing
reguirements.

[ Unkniown.

\_

2 IATE OF COMPLETION COR
TERMINATICN:

OO

mo. day yeer

ITEMS 5 AND 6 APPLY ONLY TO
STUDENTS NOT COMPLETING THE
PROGRAM REQUIREMENTS.

3. Was an EXIT INTERVIEW
corducted with this student?
N Yes
0 No

5. CONDITIONS OF TERM:NATION:
i_; Yoluniary

invcluniary

4. EMPLGYMENT STATUS OF STUDENT:
3 Vill seck employment

{3 Will act seek employment.

] Status urknown.

6. REASONS FGR TERMINATION-
0 Transportation unavailabie.
M Unable to afford tranzpcstation costs.

{3 Uneble te afford instructional &
related costs.

] Gther {speciiy)
] Unknown or no interview.

/




DF5

Student angé Vocational Program Identification

A FOLLCW-UP SURVEY OF FORMER VCCATICNAL STUDENTS

. o i

et L1 g R

New Social Security Number [ § § 1T {37V J I

New Mame

Is Your Name, Agdress, and Social Security Number as Printed Above Cerrect?
If not, please print ke comrecied information beiow:

b tbmon & g e

et g e Beh Lo

New Address

Farst LWiteie Initisd

Bouse, Box, ar Rurel Route

Sireet or Avenne

PRI | TG e iy

City orioen

ipCoze

S

DIRECTIONS: WHENM ASKED TC “CHECK” A BOX, PLEASE USE AN "X TYP
VWHENEVER THE WORDS THiS VOCATIONAL PROGRAM APPZAR, THEY REFER TO THE VOCATIGNAL
PROGRAM PRINTED ON THE IDENTIFICATICN LABEL ABOVE.

M
')
:
)
wR
]
i

']
W)
i

1. What is vcur present marital status?

{ ] Single
[1 Married

2. Since you jeft this vocationa! progran:, did you seex
full-time empioyment? (30 or more hours per week)

[jYes [No

3. If you did not seek full-tme employment when you
left this vccational program, incicate the reasosn.

{Check only one box)

[ 1 Exgected to enter another school
Housewife or about {0 be married
Physical or sther handicap
Not interested in a iob
[ | Expected to enter the military service
{ ] Oaly wanted te work part-time {less than 30
hours per week)
[ ] Other (speciiy)

4, Did you szek parttime employment (less than 30
hours per week) when you ieft this vocational pro-
gram? 1 ¥es D No

5. I you sought pari-time emplovment, instead of fll-
time employment, when you left this vocational pro-
gram, irdicate the reasor. (Check only chie 50x)

i | Expected to enter ancther scheol
Housewife or about to be married

{1 Physicai or other handicap

i | Mot interested in a jull-ime job

{_| Expecied o enter the military service

[ | Unabletofinda fuli-time job

| i Cther {speciiy)

6. How many fufl-time jobs (30 or more hours per »veek)
have you heid since you leit this vocational pregram?

None
1 full-time job
2 7ull-time jobs
[ | 3to 5 fulliime jobs
| 6 or more full-time jobs




DF-§ SPECIFIC PROGRAM INFORMATICN

FOR ADULT INSTRUCTIONAL PRSS

[ {Part-Time Training Program)

EEEEER
VoLl Pz e Coze

Dzate

L School Name o

Schice] District

Inshructional Pregram Tiile

NOTE: I this baining is nct cordecied in a regulzr schosol situziicn,
project title and the spenscring zgency/association.

use &2 sgzce ebove bo 51 the srecia) progrem

Vocatisnal Program Area

: {7 208 1, Apricitture, Home 2., e'c)

— —— h e e e e ————— -

(A1t Cp you & this propramT

- e ———— - =
% e 5 -

—
-y !

L What is the purpose of this training? {check one only)
{ 1 Preparatory (inifial or entry level) #raining

[} Supplementary {upgrading or in-service) training

[ 1 Other {comtinaticn of the above—specify)

2 Is this instructional program primarily designed to
serve persons with special needs?

[ 1 Yes (if yes, check type)

[ ] Handicapped {specify)

{ | Disadvantaged (speciiy)

[ ] Otner (speciiy)

[ ] No, it was not designed primarily for perseas with
special needs

3. Is this instructional program offered on a regular on-
going basis? i |Yes [|No

4. Is this instructional program offered cn a temporary
basis to fulfilt an immediate need or request?

D Yes

DNO

5. How many clock haurs of classroom instruction or
training are required for 2 student to complete this
instructional program?

m Clock fisurs

6. What is the duration of time, in mcnihs or weeks,
reguired for a student to compleie this instructional
pregram on a pari-time basis?

Gj Number 6f months
[ ] Number of weeks

7. Which of these organizations requested this instruc-
ticnal progranmi? (check ore or more)

i | Vocaticnal Rehabilitation

B YWelfare Department

{ | Business and Industry

{ | Union or Employee Group

[ | Inter=st Group for Disadvantaged
{ | Other (specify)

[ | This program wes not implemenied at the re-
quest of any outside organization.

3. Did the organization reguesting this instructional pro-
gram provide financial support, instructional mate-
rials or cther contributions?

E] Yes
D No

{ ] This program was not implemented at the request
of any outside organization.




